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Investing in Innovation (i3) Fund:

Grant Writing Guide 

(External Version)
How to use this I3 grant tool kit:
(Note: A template is included)
1. Choose the focus and population for the grant

2. State the type of grant for which you are applying

3. Describe the need for the project

4. Describe the quality of the project design


5. Choose the research and strategies that address the grant’s priorities: 
	Required priority:

Improve achievement for high-need students
	Absolute priorities: 
You must address 1 or more 
· Support Effective Teachers and School Leaders 

· Improve the Use of Data 

· Complement the Implementation of High Standards and High Quality Assessment

· Turn Around Persistently Low- Performing Schools, Whole School Reform Targeting Approaches to Reform
	Competitive priorities: 
You can address 1 or more (optional)
· Improve Early Learning Objectives

· Support College Access and Success 

· Address the Unique Learning Needs o Students with Disabilities and Limited English Proficient Students

· Serve Schools in Rural LEAs


6. Choose the sections that will explain the program’s evaluation, management and sustainability

7. Include all references you use, and include other relevant appendices like the Vantage Learning letter of partnership /support.


"We're looking to drive reform, reward excellence and dramatically improve our nation's schools." 

Secretary Duncan speaking about the I3 grant
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I.  Focus and Population
Explanation: 
Be sure that your goals for this proposal are clear at the onset and throughout the grant.

Define your focus/student population to be served by the grant: 

· Early learning 

· College access 

· Students with disabilities 

· Students with limited English proficiency

· Students in rural areas

II. State the Type of Grant for Which you are Applying

· Scale-up

· Validation

· Development

Explanation: 

Scale-up grants provide funding to scale up practices, strategies, or programs for which there is strong evidence that the proposed practice, strategy, or program will have a statistically significant effect on improving student achievement or student growth, closing achievement gaps, decreasing dropout rates, or increasing high-school graduation rates, and that the effect of implementing the proposed practice, strategy, or program will be substantial and important. 

Suggestions: 

· Demonstrate success through an intermediate variable directly correlated with these outcomes, such as teacher or school leader effectiveness or improvements in school climate.

· Estimate the number of students to be reached by the proposed project and provide evidence of its capacity to reach the proposed number of students during the course of the grant. 

· Provide evidence of its capacity (e.g., in terms of qualified personnel, financial resources, management capacity) to scale up to a state, regional, or national level (as defined in this notice), working directly or through partners either during or following the end of the grant period. 

Validation grants provide funding to support practices, strategies, or programs that show promise, but for which there is currently only moderate evidence that the proposed practice, strategy, or program will have a statistically significant effect on improving student achievement or student growth, closing achievement gaps, decreasing dropout rates, or increasing high-school graduation rates, and that with further study, the effect of implementing the proposed practice, strategy, or program may prove to be substantial and important. Thus, proposals for validation grants would not need to have the same level of research evidence to support the proposed project that would be required for scale-up grants. 

Suggestions:

· Demonstrate success through an intermediate variable directly correlated with these outcomes, such as teacher or school leader effectiveness or improvements in school climate.

· Estimate the number of students to be reached by the proposed project and provide evidence of its capacity to reach the proposed number of students during the course of the grant. 

· Provide evidence of capacity (e.g., in terms of qualified personnel, financial resources, management capacity) to scale up to a state or regional level, working directly or through partners either during or following the end of the grant period. 

Development grants would provide funding to support new, high-potential, and relatively untested practices, strategies, or programs whose efficacy should be systematically studied. Proposals for development grants would not need to provide the same level of evidence to support the proposed project that would be required for validation or scale-up grants.

Suggestions: 

· Provide evidence that the proposed practice, strategy, or program (or one similar to it) has been attempted previously, albeit on a limited scale or in a limited setting, and yielded promising results that suggest that more formal and systematic study is warranted. 

· Provide a rationale for the proposed practice, strategy, or program that is based on research findings or reasonable hypotheses, including related research or theories in education and other sectors. 

· Estimate the number of students to be served by the project, and provide evidence of its ability to implement and appropriately evaluate the proposed project and, if positive results are obtained, its capacity (e.g., in terms of qualified personnel, financial resources, management capacity) to further develop and bring the project to a larger scale directly or through partners either during or following the end of the grant period.     

III. Describe the Need for the Project 

Explanation: 
Before you can identify your target goals for the grant, it is important to review existing school improvement plans and complete a comprehensive needs assessment. The needs assessment should include an analysis of qualitative and quantitative data for the overall student population as well as subgroup performance. 

Data can come from the following areas: (Remember that to triangulate data, you should include three years worth of data.)

· AYP report 

· State-level assessments
· District- and school-level assessment
· Teacher attendance 

· Behavioral referrals

· Student attendance

· Number of computers (student ratio, teacher ratio)

· Class size

· ERB scores

· SAT scores

· Student grades

IV. Describe the Quality of the Project Design 

Based on the needs assessment, develop clear goals/objectives with strategies, activities, and timelines for the project design. These should be based upon SMART criteria, as advocated by Reeves (2002) and other experts in data instruction, to determine degrees of effectiveness:

· Smart. Each goal should be related to a specific grade level (or range), subject, standard, and   skill/objective.

· Measurable. Each goal should describe quantitative measures of performance improvement.

· Achievable. Each goal should be challenging, but realistic.

· Relevant. Each goal should be consistent with existing school/district plans. 

· Timely. Each goal should be trackable and allow for frequent monitoring. 

Examples of quantifiable goals for student achievement that establish the design of the project:

· The percentage of students from the current <fifth grade> who are proficient (at or above grade level) in writing will increase by <3> percentage points (3%) per year as demonstrated on the <name of state assessment> writing scores.

· The variance between the school’s and the state’s scores in Writing Application and Language Conventions as measured on the <name of state Academic Standards Summary> will grow by <2>% each year for the three-year plan period. 

· <40>% of all students will achieve a rubric score of <5> or above (on a <six> -point scale) on <three> benchmark <persuasive> writing assessments during the next school year. 

· <75>% of students in <5th> grade will meet/exceed proficiency (<4>or higher on a <6> -point scale) on the <name of state writing test>.

· <100>% of teachers will demonstrate skills to plan and manage <differentiated instruction> in <multi-age> learning communities.

As you describe the project’s design, you should address the following priorities:

	Required:
	Absolute Priority (must address one or more):
	Competitive Preference (may address one or more):

	Improve achievement for high-need students.
	Support effective teachers and school leaders.
	Improve early learning outcomes.

	
	Improve the use of data. 
	Support college access and success.

	
	Complement the implementation of high standards and high-quality assessment.
	Address the unique learning needs of students with disabilities and limited English proficient students.

	
	Turn around persistently low-performing schools, whole-school reform, and targeted approaches to reform.
	Serve schools in rural LEAs.


V. Strength of Research, Significance of Effect, and Magnitude of the Effect
Explanation: 
The following research-based strategies support and should expand upon the “goals” you have indicated above. 

All strategies and research in this section address the required priority to improve achievement for high-need students.  

MY Access! can help identify high-need students through robust reporting features. MY Access! offers a variety of effective instructional and tools to implement best practices for writing achievement and present your school or district with a complete literacy solution. 

In the following section you will see the strategy, supporting research, and the specific way that MY Access! will support the strategy. These sections may be copied and reworded to be included in your own grant application as needed. Please be sure to include the proper research and citations. 

Required Priority: Improve Achievement for High-Need Students
Strategy: Teachers will provide immediate diagnostic feedback to guide students through the writing process.
Research:

Marzano (2000) and Strong et al. (1995) have proven the importance of immediate diagnostic feedback for improved student performance. Explaining what the student did and did not do well, as well as modeling the skills they need to be successful, can help students improve their writing.

MY Access! feature or functionality to support the research: (Choose any that apply.)

Instant Scoring
When students submit their writing in MY Access!, they can immediately see their progress displayed as a holistic score and as traits scores in focus and meaning; content and development; organization; language use, voice, and style; and mechanics and conventions for IntelliMetric® prompts. A research study published in the Journal of Technology, Learning, and Assessment that was led by Larry Rudner of the Graduate Management Admission Council, confirms the accuracy of the IntelliMetric engine (Rudner, Garcia & Welch 2005). Using essays drawn from over 100 different prompts, results indicated that IntelliMetric agreed within one point on a six-point scale with human raters over 97% of the time on average. This agreement rate was found to be slightly higher than the agreement rate between two human raters. As a result, the researchers concluded that IntelliMetric replicates the scores provided by human raters, providing superior agreement rates. When they submit their writing, within seconds, students will receive scores on a 4- or 6-point scale, based on genre-specific rubrics. Studies of scoring accuracy have shown that IntelliMetric: 
· agrees with expert scoring, often exceeding the performance of expert scorers; 
· accurately scores open-ended responses across a variety of grade levels, subject areas and contexts; 
· shows a strong relationship with other measures of the same writing construct; 
· shows stable results across samples. 
Immediate Diagnostic Feedback

MY Tutor provides students with immediate scaffolded, diagnostic feedback. Students receive individualized revision goals based on criteria specified in the rubric, across the five traits of writing. Examples of goal setting are provided in the feedback, and teachers can set the level of feedback as well as traits that will be displayed. MY Editor, a multilingual grammar engine, provides detailed descriptions and targeted feedback by analyzing text and detecting errors in grammar, mechanics, style, and usage. 

Strategy: Teachers will teach students how to evaluate writing so that students will learn to think critically about their writing. Peer review helps students reflect on their writing, create solutions, and consider another person’s perspective (Saddler & Andrade, 2004). Hillocks states that rubrics are among the most significant factors that favored improved writing skills (1987). As Donald Graves has suggested, through the help of rubrics, students learn to assess their own work or “read” their own writing (1994). As students revise, teachers can use the examples of problematic and exemplary writing, called writer’s models, to guide student revisions in a structured way, which as Duffy indicates, can “demystify” the often challenging revision process (2000). Revision plans will, as Nancy Sommers indicates, make students independent when revising since they will be able to recognize good writing (1980).

MY Access! Features: 
With MY Access!, students can select from an extensive bank of prepared peer review statements to provide appropriate feedback to their peers. 

MY Access! rubrics, written in language students can understand, provide scaffolded instruction that students need to become independent writers. 

Writer’s models with commentary for all IntelliMetric prompts help students understand how writing is evaluated. 

Students complete revision plans to develop an action plan for goals, strategies, and reflection to strengthen their writing.

Strategy: Teachers will teach writing as a process to help writers become proficient. 

Research: The Writing Next authors state, “Strategies for planning, revising, and editing their compositions have shown a dramatic effect on the quality of students’ writing. Strategy instruction involves explicitly and systematically teaching steps necessary for planning, revising, and/or editing text” with the “ultimate goal being to teach students to use these strategies independently” (Graham & Perin, 2007, p. 15). Cotton suggests that seeing writing as a process results in “greater writing achievement” than when students do not plan their writing (1988). Marzano points out that advanced organizers and nonlinguistic representations of students’ ideas help make not only better writers, but better learners (2001). Studies completed by Cowie indicate that when feedback is received often and in the early stages of writing, it is more likely to be judged by the student as valuable (1995). According to Cotton, sharing their writing with others through publication improves student motivation and achievement (1988).

MY Access! supports each stage of the writing process with online and offline tools to plan, organize, draft, review, and edit each submission.
Teachers can guide students in using an extensive variety of non-linguistic graphic organizers and genre-specific prewriting activities in MY Access! to analyze and synthesize informational text into outlines, prior to developing ideas. 

During the writing process, as the writer adds, deletes, and reorganizes content and structure, students receive immediate feedback from MY Tutor in scaffolded revision tips for all traits. 

Each time students submit their writing, they receive automated holistic and trait scores. 

Teachers can make general and embedded comments on each student draft to guide students in the revision and editing process.

MY Editor provides suggestions for students to improve grammar, mechanics, style, and usage.


MY Access! provides a variety of template options for students to put the finishing touches on their submission through the publish feature.

Strategy: Teachers will use focused instruction to teach writing.


Research: Discussing how to implement the elements of effective writing instruction in schools, the Writing Next authors argued, “Excellent instruction in writing . . . instills in writers the command of a wide variety of forms, genres, styles, and tones, and the ability to adapt to different contexts and purposes” (Graham & Perin, 2007, p. 22).  Students must be explicitly taught, and then practice, the components and subcomponents of the writing process. In “focused practice,” the teacher designs writing tasks that emphasize a specific component that is taught and practiced (Hillocks, 2005). Research supports the trait/analytical approach to writing assessment. Breaking the writing process into traits and creating expectations through rubrics based upon those traits is an accurate measure of student ability and offers the best indicator of the direction in which to focus instruction. (Culham, 2003; Spandel, 2001).

· MY Access! has over 1,100 prompts, and five genres from which teachers can choose assignments, providing students with instruction and practice related to writing in a variety of forms, genres, styles, and tones.

· MY Access! Instructional Units provide step-by-step guides for teaching specific MY Access! prompts, from prewriting to the editing process.  

· In MY Access!, teachers have the flexibility to target their instruction by focusing scores and feedback to a specific domain.

Absolute Priorities:

1. Support effective teachers and school leaders. 

2. Improve the use of data. 

3. Complement the implementation of high standards and high-quality assessment.
4. Turn around persistently low-performing schools, whole school reform, and targeting approaches to reform.
Explanation: 
The following research-based strategies support and should expand upon the “goals” you have indicated above. 

All strategies and research in this section address the absolute priorities, support effective teachers and school leaders, improve the use of data, complement the implementation of high standards and high-quality assessment, and turn around persistently low-performing schools, whole school reform, and targeting approaches to reform.

Vantage Learning provides many options for quality, university-backed professional development that supports standards, data-driven instruction, and district-wide improvement for student achievement.

In the following section you will see the strategy, supporting research, and the specific way that MY Access! will support the strategy. These sections may be copied and reworded to be included in your own grant application as needed. Please be sure to include the proper research and citations. 

1. Absolute Priority: Support Effective Teachers and School Leaders


Strategy: Teachers will participate in active learning during professional development to become more effective teachers of writing. 

Research: Donald Graves states, “The art of teaching is the art of continuing to learn. Teachers are the most important learners in the classroom” (1994). Furthermore, Reitzug finds that modeling and experimenting with teaching techniques makes teachers more likely to effectively use what they have learned in professional development (2002).

MY Access! feature or functionality to support the research:
Vantage Professional Development emphasizes authentic job-embedded activities, including demonstration, observation, mentoring, and coaching. Vantage trainers work directly with teachers and students in the classroom in real time as they assist in the effective integration of research-based writing instruction into operational usage techniques, which are available in the program. This learn-by-doing approach will include instruction, demonstration, observation, feedback, and reflection to provide targeted intervention strategies that will further develop the skills necessary to improve student performance. Vantage Learning offers CEU credits for educational personnel through University of Southern California for our Essentials 1–3 trainings. Training participants can earn 1 CEU credit for each Essentials training course that they attend and completing a post-training MY Access! lesson plan and reflection. 

Strategy: Teachers and administrators will participate in professional development that provides coaching and feedback.

Research: Important elements of teacher professional development include knowledge, modeling, practice, observation, feedback, and coaching (Joyce & Showers, 1988).  

MY Access! feature or functionality to support the research:
Vantage Professional Development supports effective school- and district-wide implementation of MY Access! by scaffolding teachers’ learning and deepening their knowledge of writing practice. On-site and virtual group instructions, as well as individual mentoring and coaching, are offered to match specific needs and learning styles of every individual. Whole-group workshops allow for teacher collaboration to expand and reflect on their repertoire of instructional writing strategies. Teachers and administrators observe, create, and share new lesson plans and ideas. Individualized mentoring and coaching programs assist teachers in the effective integration of MY Access! into the writing curriculum.  

2. Absolute Priority: Improve the Use of Data

Strategy: Teachers will use data to inform instruction. 
Research: 


McLeod (2005) and Schmoker (1999) have shown that by connecting immediate improvement with consistent planning about classroom instruction and student learning outcomes, student achievement can be improved. In fact, data-driven instruction is a key principle in establishing effective differentiated instruction (Tomlinson, 2000).
MY Access! feature or functionality to support the research:


Extensive reporting capabilities in MY Access! help teachers and administrators compile data and effectively make decisions about instruction. All student writing will be stored in the MY Access! electronic portfolios for the purposes of assessing writing achievement over time and promoting articulation between grade-level teachers. This provides students with the ability to collect and view a list of completed assignments, scores, cumulative data, and feedback (e.g., Summary Report, MY Tutor Feedback Report, MY Editor Report, Teacher Comments, and the Revision Plan) for each assignment. Tracking and reporting student progress with the MY Access! Assignment Wizard provides a step-by-step process for teachers to assign student prompts. Using the Wizard, teachers select prompts and define the parameters for writing, instruction, feedback, scoring (4- or 6-point rubric) and use of writing-process tools. For example, teachers or administrators select feedback levels for MY Tutor (by readability level) and proficiency levels for MY Editor based on students’ reading and writing levels. They may also “turn on” instructional tools, such as the Word Bank, graphic organizers, rubrics, and writer’s models. For summative or benchmark assessments, tools may be turned off and a timer may be engaged. Teachers or administrators can assign a prompt and students can work from anywhere they have access to a computer with an Internet connection.
Parent Letters — Teachers can send student progress reports to parents in a variety of languages that provide updates on writing proficiency. MY Access! has extensive robust reporting features for quickly reporting instructionally valuable feedback about usage, demographics, and scores to students, teachers, and administrators.

Dynamic, aggregate reports can be grouped at the district, school, teacher, group, and student levels. This data-driven information provides opportunities for monitoring and modifying instruction and for providing differentiated instruction. With a wide variety of filtering capabilities, MY Access! reports allow administrators to extract data on student performance by group, prompt, demographics, etc. Users have the ability to export and share reports in several formats. 
MY Access! reports include the following:

Performance Summary Report. Average Performance, by domain or holistic, filtered by

group, school, students, classes, or district, time period, etc.

Frequency Distribution Report. Breakdown by percentage of student performance for holistic and/or domain/trait scores on one or more writing assignment or assessment. 

Early Intervention Report. Identifies groups of students based on their performance on selected assignments. 

Error Analysis Report. Determines number of errors and identifies areas of improvement, which gives teachers the opportunity to form instruction based on dynamic student data.

History Report and Student History Report. Enables administrators and teachers to view the performance of one or more students, classes, or schools over a period of time. 

User Frequency Report. Provides information about how many students are

writing to each prompt, as well as the performance of the students as a group for each prompt.

District Usage Report. Provides descriptive data on overall student usage and achievement by school.
Teacher Usage Report. Provides descriptive data on overall student usage and achievement by teacher. 

Data Management — With the support of the Vantage Learning Implementation Specialist (see the Professional Development Services section), the MY Access! Account Management System (AMS) allows the administrative user the ability to view orders and upload and manage students. At the district or school level, the user is able to manage administrators, teachers, and student users by easily uploading/importing a standard template with user information. Qualified MY Access! customer support representatives are available via telephone to assist in the upload process and to resolve any data exceptions. Administrators have the option to sign up for an automatic weekly usage and achievement report via e-mail to monitor school, teacher, and student progress. 

Strategy: Vantage Professional Development will guide teachers to effectively use data-driven instruction.
Research: In an October 2009 speech to Columbia University’s Teachers College, U.S. Education Secretary Arne Duncan said that young teachers “were not taught how to use data to improve instruction and boost student learning.”
MY Access! feature or functionality to support the research:

Vantage Professional Development focuses on teachers’ ability to extract and analyze data to make decisions regarding their instruction. Using scoring rubrics, portfolio/report data, and their own student writing as guiding factors, teachers will develop skills in evaluating student writing and develop strategies for differentiation instruction. 

Teachers will learn how to configure report options based on research questions, use MY Access! report data to guide instruction, report student performance to parents, and provide timely intervention or enhanced learning opportunities for students (differentiated instruction). Session Objective: This session will instruct teachers on how to use a variety of MY Access! reports to extract data on student performance. Professional development also leads teachers through analyzing and evaluating their students’ writing for evidence of skills taught in the writing curriculum.

3. Absolute Priority: Complement the Implementation of High Standards and High-Quality Assessment

Strategy: Teachers will teach effective writing that is based on standards and impacts overall student achievement.
Research: Educators should address the challenges outlined by the National Commission on Writing (time, assessment, technology, and professional development) and practice the effective strategies to improve writing in middle school and high school (Writing Next).
· Teach students strategies for planning, revising, and editing their compositions.

· Teach summarization, which involves explicitly and systematically teaching students how to summarize texts.

· Teach collaborative writing, which uses instructional arrangements in which adolescents work together to plan, draft, revise, and edit their compositions.

· Teach specific product goals, which assign students specific, reachable goals for the writing they are to complete.

· Utilize word processing, which uses computers and word processors as instructional supports for writing assignments.

· Teach sentence combining, which involves teaching students to construct more complex, sophisticated sentences.

· Teach prewriting, which engages students in activities designed to help them generate or organize ideas for their composition.

· Teach inquiry activities, which engage students in analyzing immediate, concrete data to help them develop ideas and content for a particular writing task.

· Teach a process-writing approach, which interweaves a number of writing instructional activities in a workshop environment that stresses extended writing opportunities, writing for authentic audiences, personalized instruction, and cycles of writing.

· Teach the study of models, which provides students with opportunities to read, analyze, and emulate models of good writing.

· Teach writing for content learning, which uses writing as a tool for learning content material.
MY Access! feature or functionality to support the research:
· All levels of students use the writing process to plan with offline using graphic organizers. They can revise and edit by using MY Tutor and MY Editor, which provide specific and descriptive feedback and receive continuous and instant scoring assessment based on genre-specific rubrics.

· Summarization can be taught through the use of literary and informational/text-based feedback as well as a variety of summary-based prompts.

· A critical part of the writing process is managed through teacher/student messaging/comments online, and peer review worksheets guide students through review and revision.

· All levels of students set goals, select and apply strategies, and reflect on their writing using established revision plans for each draft.

· Word processing of all student text can be inputted and saved in the program 24 hours/day, 7 days/week.

· Sentence combining is made simple by using MY Tutor feedback and word banks for sentence analysis and revision.

· Students can plan their writing using a variety printable offline and savable online graphic organizers. 

· Cumulative writing portfolios are used by teachers and students for tracking student progress analysis of writing skills, reflection, and for developing continuous learning targets.

· Teachers can utilize comprehensive prompt-based instructional units to illustrate effective teaching at all steps in the writing process.

· The study of writer’s models is available by using exemplars available for all IntelliMetric prompts.

· All levels of students in all disciplines have access to hundreds of prompts in all genres, receiving consistent and descriptive feedback throughout the writing process.

4. Absolute Priority: Turn Around Persistently Low-Performing Schools, Whole School Reform, and Targeting Approaches to Reform

Research: Robert Marzano et al, have shown that writing affects overall student achievement. According to the Alliance for Excellent Education and published in their report Writing Next, writing skills are a predictor of academic success and a basic requirement for participation in civic life and in the global economy. Dr. Douglas Reeves, founder of the Leadership and Learning Center, believes that the amount of writing that students complete is positively related to tests of writing ability, stating, “when students write more frequently, their ability to think, reason, analyze, communicate, and perform on tests will improve. Writing is critical to student achievement” (2003). 
MY Access! feature or functionality to support the research:
MY Access! provides the opportunity for students to write and receive feedback much more frequently than using traditional methods of writing instruction. Combined with a comprehensive curriculum, the ongoing assessment opportunity that MY Access! provides maximizes student achievement. 
Competitive Priorities:

1. Improve early learning objectives.
2. Support college access and success.
3. Address the unique learning needs of students with disabilities and limited English proficient students.
4. Serve schools in rural LEAs.
Explanation: 
The following research-based strategies support and should expand upon the “goals” you have indicated above. 

All strategies and research in this section address the competitive priorities, improve early learning objectives, support college access and success, address the unique learning needs of students with disabilities and limited English proficient students, and serve schools in rural LEAs.
Vantage Learning provides many options for quality, university-backed professional development that supports differentiated instruction as well as the needs of any educational level or region.

In the following section you will see the strategy, supporting research, and the specific way that MY Access! will support the strategy. These sections may be copied and reworded to be included in your own grant application as needed. Please be sure to include the proper research and citations. 

1. Competitive Priority: Improve Early Learning Objectives
Strategy: Teachers and Administrators will focus on literacy skills particular to early learners.
Research: Morrow (2001) suggests that early literacy instruction should include an integrated language arts approach, integrating literacy development into the total curriculum with thematic units for many subject areas. Other effective early literacy objectives include language, spelling and vocabulary development, and reading comprehension. The particular needs of the early literacy educator may also include support for effective data intervention and partnering with families.

MY Access! feature or functionality to support the research:
MY Access! has dozens of upper-elementary cross-curricular prompts to choose from to support a complete curriculum.

Writing, spelling, and literacy development can be supported in MY Access! through the audio-based word web, Lexipedia, spelling lists, and word banks; color coding can be used in oral lessons.


MY Access! helps develop early reading comprehension of the Texts through Literature Series comprehension questions and literary prompts that are presented in instructional units and lesson plans.


Early intervention and editing and spelling error data, as well as parent letter templates, help manage and communicate student literacy progress.

2. Competitive Priority: Support College Access and Success
Strategy: Teachers and administrators will teach, on demand, academic essay strategies.
Research: Educators such as Gere (2005) and Newkirk (2005) have researched the need to support college access by providing authentic opportunities to write effective on demand and academic essays. Teachers should provide students with a repertoire of writing tools and strategies to help practice what is expected on the writing portions of the SAT®, AP exams, state exit tests and college entrance essays/exams.
MY Access! feature or functionality to support the research:

MY Access! advocate and high-school educator Katherine Pabst has found that students using MY Access! tools such as the timer, rubrics, and persuasive writing tools have learned “that they can be effective and efficient writers on a wide range of topics because they know once they hit the keyboard they only have 30 minutes to be the lawyer who wins his/her case before the judge.” Pabst points out that “students will be prepared for all assessments of a timed nature in an authentic setting . . . once they have these skills embedded with practice for the SAT®, AP® test, or state assessment (Pabst, 2008). Furthermore, MY Access! has a variety of college-level writing prompts that can be used for enrichment. 
3. Competitive Priority: Address the Unique Learning Needs of Students with Disabilities and Limited English Proficient Students
Strategy: Teachers will use differentiated instruction as well as other strategies specific to the needs of ELL and AYP students.
Research: According to Short and Echevarria, “Teachers can use the regular core curriculum and modify their teaching to make the content understandable for ELLs” (2004). The NCTE has set out strategies for teachers with students who have limited English Proficiency. They include: introducing cooperative, collaborative writing activities that promote discussion and promote peer interaction in conjunction with extensive, encouraging teacher comments. According to the NCTE, scaffolding writing instruction is also important for ELL instruction. According to Hall, Strongman, and Meyer, differentiated instruction allows all students to access the same classroom (curriculum) by providing entry points, learning tasks, and outcomes that are tailored to students’ needs (2003).
MY Access! feature or functionality to support the research:

MY Tutor’s immediate diagnostic feedback is scaffolded so students can review multiple goals for revision that apply to their proficiency status for each submission. Students maintain control of their writing while evaluating their own writing and the work of peers. Prepared peer review comments guide students in a focused, positive peer review. Likewise, teacher comments can be general or embedded and teacher generated or preformatted. Two unique features to support ELL instruction are found in the feedback tools in MY Editor and MY Tutor. MY Editor identifies errors most commonly made and provides instructional feedback on spelling and grammar in their native language. Spanish language MY Tutor feedback is available at two levels of proficiency. 

MY Access! addresses various learning styles:
Visual Learners — Students who think in terms of pictures.
· MY Access! provides picture and art prompts that encourage visual interpretation and analysis. 

· Scores can be displayed graphically at the student level.

· All of our instructional materials can be printed by the student or teacher. There are many prewriting tools to help students develop and display their ideas visually. 

· MY Tutor feedback incorporates color coding to engage student thinking. 

Auditory Learners — Students who learn and understand by hearing or reciting material.

· A variety of multimedia resources from iSEEK can supplement instruction.   
Kinesthetic Learners — Students who learn by touch and experience.

· MY Access! allows students to type their responses and activate feedback within the program with just one click.

· MY Access! instructional handouts can be used for tactile lessons. For example, students can cut up the handout, fill it in, and build and deconstruct their ideas by moving the pieces until the ideas make sense.  

Differentiated instruction with an emphasis on collaboration in the special-education classroom is supported by MY Access! For example, instructional tools like the spell-checker can be turned on to provide extra help. Teachers or administrators can create subgroups to assign the most appropriate tasks in small-group instruction. iSEEK resources and MY Access! Writing Support Series assessments are available to help teachers provide remediation or enrichment activities. Parents can access any student work at any time using their student’s account information. Letters to a parent can be generated for any student submission. The program can be used for cross-curricular instruction in ELA, science, history, and math.
4. Competitive Priority: Serve Schools in Rural LEAs

Strategy: Teachers will use technology to teach writing instruction to provide equal learning opportunities for all geographical areas.
Research: The National Commission on Writing in America’s Schools and Colleges (2003) recommends that a major effort be launched to apply new and emerging technologies to the teaching, instruction, and assessment of writing. Creating technology environments that heighten students’ motivation to become independent readers and writers can increase their sense of competency, according to Kamil et al (2000). The ability to revise quickly using word processing programs, combined with spell-checking features, has been found to improve all students’ writing (Kamil & Lane, 1998). 
MY Access! feature or functionality to support the research:

Word processing of all student text can be inputted 24 hours/day, 7 days/week. All levels of students can use the writing process to prewrite online using graphic organizers and revise and edit using automatic MY Tutor and MY Editor feedback, which provides specific and descriptive feedback. Students will also receive automated, instant scoring assessment based on genre-specific rubrics. Collaborative writing, a critical part of the writing process, is managed through teacher/student online messaging/comments. All levels of students set goals, select and apply strategies, and reflect using established revision plans that are saved with each draft. Cumulative writing portfolios are used by teachers and students for tracking student progress analysis of writing skills, reflection, and for developing continuous learning targets. Teachers and administrators have constant access to student progress via the secure SSL MY Access! account.

VI. Program Evaluation, Management, and Sustainability 

The following are examples that help evaluate the use of Vantage Learning Professional Development and data management to sustain a long-term, successful implementation of MY Access!

	Measure of Evaluation, Implementation, or Sustainability
	Supportive Research


	MY Access! Feature, Functionality, or Vantage Learning Program



	Evaluate how effectively professional development integrates and sustains a long-term effective writing program.


	Researchers, such as Harwell, state that for continuous improvement, effective professional development needs to sustain focus over time (2003). 

Professional development must provide teachers with sufficient time and follow-up support to master new content and strategies and successfully integrate them into practice (US DOE 1995). 
	For successful writing instruction and student performance, the strategies from the trainings must be reinforced and re-taught. They are established during the years of implementation and repeated through professional development when necessary. Ongoing success requires several years of continuous use and monitoring of MY Access!  

Each coaching and mentoring session is tailored to a teacher’s unique needs and learning style and will focus on a specific subject and/or instructional strategy delivering a customized learning experience. Typical lessons utilize the writing process, focusing on using cognitive organizers, rubrics, writer’s models, revision and editing strategies, and data analysis to inform instruction. 




	Evaluate the effectiveness of cooperative relationships to further enhance student development.
	Rayman contends that teachers should “forge cooperative relationships with faculty, advising professionals, student affairs professionals, administrators, parents, and student groups to take advantage of the multiplier effect that such collaborative relationships can have in furthering our goal of enhanced student development” (1999, p. 179). 
	For each year of implementation, a dedicated implementation specialist will provide on- and off-site services, which include the following: 
Help to establish the core school/district MY Access! goals and objectives.

Assistance in the establishment of a pre-/post-writing assessment and benchmarking plans. 

A regular review and report of the district/school program usage to key district/school contact(s).
Engagement in ongoing, regularly scheduled discussions with key persons at each district/school involved in the program to ensure program integration.




	Use data to track student and teacher performance for curriculum improvement.
	Reeves shows we can find teacher and student strengths and discover challenges when we assess data (2002). 

Frye illustrates that the assessment cycle of continuous monitoring, implementing, and revising of instruction based on assessment data is the most effective way to improve student achievement (2003).

	MY Access! has extensive features for quickly reporting instructionally valuable feedback about usage, demographics, and scores to students, teachers, and administrators. Dynamic, aggregate reports can be grouped at the district, school, teacher, group, and student levels. This data-driven information provides opportunities for monitoring and modifying instruction and for providing differentiated instruction. With a wide variety of filtering capabilities, MY Access! reports allow administrators to extract data on student performance by group, prompt, demographics, etc. Users have the ability to export and share reports in several formats: 
Performance Summary Report. Shows the average performance, by domain or holistic, filtered by group, school, students, classes, or district, time period, etc.

Frequency Distribution Report. Shows the breakdown by percentage of student performance for holistic and/or domain/trait scores on one or more writing assignment or assessment. 

Early Intervention Report. Identifies groups of students based on their performance on selected assignments. 

Error Analysis Report. Determines number of errors and identifies areas of improvement, which gives teachers the opportunity to inform instruction based on dynamic student data.

History Report and Student History Report. Enables administrators and teachers to view the performance of one or more students, classes, or schools over a period of time. 

User Frequency Report. Provides information about how many students are writing to each prompt, as well as the performance of the students as a group for each prompt.

District Usage Report. Provides descriptive data on overall student usage and achievement by school.
Teacher Usage Report. Provides descriptive data on overall student usage and achievement by teacher.




VII. Vantage Learning Letter of Partnership/Support 
As part of a grant partnership with a client, you may need to explain your support or partnership duties. When writing a letter of involvement, many of the parts of the grant can be condensed to provide MY Access! implementation and staff development purposes and descriptions. 

Below is a sample letter detailing Vantage Learning’s involvement with implementation of a grant:
June 1, 2009

Sample State Department of Education

Education Technology Office

123 N. Any Street, 3rd Floor

City, State 12345

To Whom It May Concern:

Vantage Learning, headquartered in Ewing, New Jersey, with offices serving Sample State and a provider of educational technology services and products, is delighted to partner with the Sample School District and its other partners, for the purpose of applying for the x grant being submitted to the <name of state> Department of Education.

Writing has been chosen as the focus of this grant proposal, and Vantage Learning is prepared to support and assist Sample School District in their efforts. Vantage believes it can contribute in a meaningful way to the difficult instructional issues facing elementary and middle schools today. In addition, Vantage desires to partner because it is our fundamental belief that we can make a difference in the lives of students by helping them become productive citizens in the future. Effective communication, particularly writing, is something our students will need beyond school. By participating in this project, Vantage can bring to bear our expertise across multiple districts and communities and help serve them well beyond the scope of the project.

Writing has been identified as a major learning need across all districts with the desire to increase the frequency of writing and demonstrate growth in writing skills through electronic portfolios and improved test scores.

Proposed Role of Vantage Learning within the Sample School District:

Vantage Learning proposes using the MY Access! writing program to provide the electronic tools needed to accomplish a number of the objectives. MY Access! is aligned to the <name of state> Department of Education writing standards and provides over 46 different reports that are No Child Left Behind (NCLB) compliant. Being able to demonstrate holistic and domain writing scores, across every student at every grade level against every prompt submitted, (and then roll this up to school-level, district-level, and consortium-level reports) provides the most powerful and useful tool needed to develop progress in writing for all students.

Vantage has experience in helping districts that are small, large, urban, suburban, urban fringe, high performing, and struggling. We believe we can serve the needs of Sample School District effectively with our MY Access! program, which has been proven effective in sample state schools with proven results. Over 150 research reports have been published validating that the underlying technology in MY Access!, IntelliMetric, allows educators to save substantial time grading papers and allows them to more directly link their instruction to individual and group needs. The expected results are improved writing skills for students and a much more satisfactory experience for both students and teachers. The partnership will ensure that writing is brought back to the forefront of needed skill development, as evidenced by the National Commission on Writing Report as of April 2003. 

Specifically, Vantage intends to offer the following for the project:

1) Provide student subscriptions at a discounted price (x per license) for all rounds of the grant. These are licensed on an annual basis. Students have unlimited usage of the program 24/7. In addition, teacher and administrative licenses are provided at no fee. 

2) X free licenses to be used where Sample School District feels they are needed most. These could be used by parents or in community centers or libraries for others to practice writing skills. This would support any community outreach initiative recommended by Sample School District. As a Web-based program, MY Access! provides “anywhere, anytime” learning.

3) A teacher professional development model that will allow educators to be trained using MY Access! in support of this project. 

4) Sample School District will be allowed to submit for development consideration additional prompts that Sample School District feels would benefit the users of MY Access!. Specifically, Sample School District will be allowed to submit prompts that will aid the district in developing a reading to writing correlation for the adopted textbook series of the district. These would be helpful to Sample School District in complementing existing procured textbook series and reading programs with a writing component. All newly developed prompts will then be made available to users of MY Access!. The training of the Vantage IntelliMetric engine to automatically score these prompts at no cost for up to x prompts. This exceeds, in real value, over x of investment by Vantage. This would facilitate the existing process of integrating the reading and writing through the connections made between what the middle-school students read in already adopted textbook series, and a more focused writing environment. The prompts themselves would be owned by Vantage Learning.

5) Consultative services from our psychometric staff and our project management team will be called upon to provide support to the Sample School District on an as-needed basis. In addition, the research that will be gained from this project will be shared with others. Vantage, as a member of the Association of Test Publishers, would have the ability to support the sharing of this information with the testing community on how student writing can improve. 

6) Vantage, in conjunction with the Sample School District, will jointly develop an “Early Reader” feedback version of the domain/trait writing suggestions specifically for students identified as “struggling,” “at-risk,” or “ELL.”

7) Vantage will provide a Spotlight on Success on pre- and post-usage of MY Access!

Vantage Learning looks forward to assisting Sample School District in reaching their goals of helping students and educators across a very diverse population of districts through the effective deployment of technology integrated with a powerful tool like MY Access!. We expect that with this project, the results as well as the experience, will be a highly valued effort, and one from which many others in Sample State will benefit as a result of this unique Sample School District and Vantage Learning partnership.

Sincerely,

Name

Title

Vantage Learning
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TEMPLATE:

Use the following guide to help you write your own grant application.
I.  State the focus and population:


II. State the type of grant for which you are applying:


III. Describe your needs:


IV. Describe the quality of the project’s design:


V. Prove the strength of research, significance of effect, and magnitude of the effect as you address the grant’s priorities:
Required priority: improve achievement for high-need students


Describe strategies that you have used successfully
Describe and cite supporting research

Describe the MY Access! feature or functionality that supports the strategy and research
Absolute priorities:

State the one/ones you have chosen to address:

Describe strategies that you have used/will use successfully

Describe and cite supporting research

Describe the MY Access! feature or functionality that supports the strategy and research

Competitive priorities:
State the priorities you will address (if any)

Describe strategies that you will use.

Describe and cite supporting research

Describe the MY Access! feature or functionality that supports the strategy and research

VI. Describe the program’s evaluation, management, and sustainability:


VII. Include the Vantage Learning letter of partnership/support:


VIII. References: include all research references used throughout your grant application.
The complete list of References can be found on pages 22-24.[image: image2][image: image3][image: image4]
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