Vantage Learning Grant Tool Kit


[image: image1.png]VANTAGE LEARNING




Dear Educator,

We appreciate you considering Vantage Learning to support writing instruction across your school or district. 

Our web-based, award winning program, MY Access!, integrates proven instructional technology to teach all aspects of the writing process through direct instruction, assessment, and data management.  The program has been developed as a clear, research-based model of what constitutes strong writing skills at multiple developmental levels. 

To help you draft a data and research-based persuasive grant proposal to fund your use of MY Access!, we present the Vantage Learning Grant Writing Tool Kit. 

We hope you will find this document a useful resource as you apply for educational grants to support your school or district’s implementation of MY Access!  And we invite you to use relevant sections of this document in your own grant application.
This document compiles the key components you would include in any grant application. 

· Select among research-based strategies that explain how MY Access! can improve student achievement and teacher performance.

· In each section, you will find examples that apply to your own needs and goals for the grant, such as using SMART criteria to use when describing your goals and evaluation of the program. 

· The document models how to incorporate district and school data into your grant application. 

· Review the appendices which include examples grant scoring rubrics and examples of an implementation plan that you may find applicable to your own plan.

We look forward to working with you during all stages of the grant application process straight through to ensuring the successful implementation of MY Access! program in to ensure a successful writing solution for your school or district.

Good Luck!
Keith Webster
President, 

Vantage Learning
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Grant Writing Tool Kit for Schools and Districts

to Assist in the Grant Writing Process
COPYRIGHT © by Vantage Learning. All Rights Reserved. No part of this work may be used, accessed, reproduced or distributed in any form or by any means or stored in a database or any retrieval system, without the prior written permission of Vantage Learning.
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Completing Effective Grant Proposals

This document provides explanations and samples for completing effective grant proposals that feature implementation of MY Access! and Vantage Learning Professional Development Services among schools or districts.

1. Determine Eligibility and Purpose

Read the grant proposal carefully. Take notes and make an outline of the mandatory requirements. For example, some grants often include a three to five year plan, which describes the use of education technology in the district and meets the criteria required by the funding program. Other grants will have different requirements. Use the grant agency’s Web site and the RFP to determine the funding purpose and eligibility requirements. 

Web sites that provide information about grant applications:

Guide to U.S. Department of Education Programs: http://www.ed.gov/programs/gtep/gtep.pdf
US Department of Education Grant Application and Other Forms: http://www.ed.gov/fund/grant/apply/appforms/appforms.html
Web sites that provide information about grant opportunities:

Search by keyword for grant opportunities at: http://www07.grants.gov/search/basic.do
To review specific grant opportunities by region:
Federal Opportunities: http://www.schoolgrants.org/Grants/federal.htm
Hawaii/Alaska: http://www.schoolgrants.org/Grants/Alaska_Hawaii.htm
Midwest: http://www.schoolgrants.org/Grants/midwest.htm
Nationwide - No Deadlines:http://www.schoolgrants.org/Grants/nation-no_deadline.htm
Nationwide - With Deadlines:
http://www.schoolgrants.org/Grants/nation-deadline.htm
New England/Middle Atlantic: http://www.schoolgrants.org/Grants/new_england.htm
Rocky Mountain/Pacific Coast: http://www.schoolgrants.org/Grants/rocky_mtn.htm
South/Southwest: http://www.schoolgrants.org/Grants/south.htm
State Opportunities: http://www.schoolgrants.org/Grants/state.htm
2. Conduct a Comprehensive Needs Assessment

Before you can identify your target goals for the grant, it is important to review existing school improvement plans and complete a comprehensive needs assessment. The needs assessment should include an analysis of qualitative and quantitative data for the overall student population as well as subgroup performance. 

Data can come from the following: (remember that to triangulate data, you should include three years worth of data)

· AYP Report 

· State-level assessments.

· District and School level assessment.

· Teacher attendance 

· Behavioral referrals

· Student attendance

· Number of computers (student ratio, teacher ratio)

· Class size

· ERB scores

· SAT scores

· Student grades

Example of data points for a needs assessment:
Data in the chart below indicates that targets for student proficiency were missed: 

	Grade 5

Writing Proficiency (%)
	All
	Black
	Hispanic
	Asian
	White
	F/R Lunch
	SPED
	ELL

	2007 Target
	80
	80
	80
	80
	80
	80
	80
	80

	2007 Actual
	72.14
	65
	75
	85
	75
	65
	65
	70

	2008 Target
	80
	80
	80
	80
	80
	80
	80
	80

	2008 Actual
	72.29
	67
	75
	80
	74
	70
	70
	70


3. Develop Educational Goals

Based on the needs assessment, develop clear goals/objectives with strategies/activities and timelines. These should be based upon SMART criteria, as advocated by Reeves (2002) and other experts in data instruction, to determine degrees of effectiveness:
· Smart. Each goal should be related to a specific grade level (or range), subject, standard, and skill/objective.

· Measureable. Each goal should describe quantitative measures of performance improvement.

· Achievable. Each goal should be challenging, but realistic.
· Relevant. Each goal should be consistent with existing school/district plans. 

· Timely. Each goal should be trackable and allow for frequent monitoring. 
Below are examples of goal statements about student achievement and professional development with timelines: 

· The percentage of students from the current fifth grade who are proficient (at or above grade level) in writing will increase by three percentage points (3%) per year as demonstrated on the <name of state assessment> writing scores.

· The variance between the school’s and the state’s scores in Writing Application and Language Conventions as measured on the <name of state Academic Standards Summary> will grow by 2% each year for the three-year plan period. 

· 40% of all students will achieve a rubric score of 5 or 6 (6 being the highest) on three school level persuasive writing assessments. Prompts will be scored by trait score and holistic score. 40% is a realistic benchmark since less than 25% scored a 3 or 4 last school year.

· 75% of students in 5th grade will meet/exceed proficiency (4 or higher on a 6 point scale) on the <name of state writing test>.
· All teachers and teacher aides will understand the need for mental models and will be able to use or develop mental models that help students move from abstract ideas to concrete strategies to promote reading comprehension and mathematical problem solving.

· All teachers and teacher aides will improve their personal writing skills and will research and implement best practices in the teaching of writing.

· All teachers will demonstrate skills to plan for and manage differentiated instruction in multi-age learning communities.

4. Describe the research-based strategies about student achievement and professional development on which MY Access! is based.
The following are examples of strategies used when implementing MY Access!, a Web-based writing instruction program, into a district or school-wide writing plan.

Instructional Strategies—Classroom, School, and District Level

	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will teach students how to evaluate writing.


	Peer review helps students reflect on their writing, create solutions, and consider another person’s perspective (Saddler & Andrade, 2004).
	Students can select from an extensive bank of prepared peer review statements to provide appropriate feedback to their peers. 

	
	Hillocks states that rubrics are among the most significant factors that improved writing skills (1987). Through the help of rubrics, students learn to assess their own work or "read" their own writing, as Donald Graves has suggested (1994). 

	MY Access! rubrics, written in language students can understand, provide scaffolded instruction that students need to become independent writers. 



	
	As students revise, teachers can use the examples of problematic and exemplary writing, writer’s models, to guide student revisions in a structured way, which as Duffy indicates, can “demystify” often challenging revision process (2000). 

	Writer’s models with commentary for all IntelliMetric® prompts help students understand how writing is evaluated. 



	
	Revision plans will, as Nancy Sommers indicates, make students independent when revising since they can recognize good writing (1980).


	Students complete revision plans to develop an action plan for goals, strategies, and reflection to strengthen their writing.

	
	Research supports the trait/analytical approach to writing assessment. Breaking the writing process into traits and creating expectations through rubrics based upon those traits is an accurate measure of student ability and offers the best indicator of the direction in which to focus instruction (Culham, 2003; Spandel, 2001).

	MY Tutor feedback and commentary from writer’s models reinforces descriptions found in trait rubrics about what constitutes writing at each score point for each trait. 

Teachers have access to student progress, broken down by trait scores, in several reports. 


	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will teach writing as a process to help writers become proficient.
	The Writing Next authors state, “Strategies for planning, revising, and editing their compositions have shown a dramatic effect on the quality of students’ writing. Strategy instruction involves explicitly and systematically teaching steps necessary for planning, revising, and/or editing text [with the] ultimate goal being to teach students to use these strategies independently” (Graham & Perin, 2007, p. 15). 

Cotton suggests that seeing writing as a process results in “greater writing achievement” than when students do not plan their writing (1988). 


	MY Access! supports each stage of the writing process with online and offline tools to plan, organize, draft, review, and edit each submission.

iSEEK, Vantage Learning’s safe, authoritative search engine, compiles hundreds of thousands of authoritative resources that support teachers and students during all stages of the writing process. 



	
	Marzano points out that advanced organizers and nonlinguistic representations of student’s ideas help make not only better writers, but better learners (2001). 


	Teachers can guide students in using an extensive variety of MY Access! nonlinguistic graphic organizers and genre-specific prewriting activities to analyze and synthesize informational text into outlines, prior to developing ideas. 



	
	Studies completed by Cowie indicate that when feedback is received often and in the early stages of writing, it is more likely to be judged by the student as valuable (1995). 
	During the writing process, as the writer adds, deletes, and reorganizes content and structure, students receive immediate feedback from MY Tutor in scaffolded revision tips for all traits. 

Each time students submit their writing, they receive automated holistic and trait scores. 

Teachers can make general and embedded comments on each student draft to guide students in the revision and editing process.

MY Editor provides suggestions for students to improve grammar, mechanics, style, and usage.


	
	Sharing their writing with others through publication improves student motivation and achievement, according to Cotton (1988).

	MY Access! provides a variety of template options for students to put the finishing touches on their submission through the publish feature.


	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will use focused instruction to teach writing.
	Discussing how to implement the elements of effective writing instruction in schools, the Writing Next authors argued, “Excellent instruction in writing…instills in writers the command of a wide variety of forms, genres, styles, and tones, and the ability to adapt to different contexts and purposes” (Graham & Perin, 2007, p. 22). 


	MY Access! has over 1,100 prompts, and five genres from which teachers can choose assignments, providing students with focused instruction and practice related to writing in a variety of forms, genres, styles, and tones.

	
	Students must be explicitly taught, and then practice, the components and subcomponents of the writing process. In “focused practice,” the teacher designs writing tasks that emphasize a specific component that is taught and practiced (Hillocks, 2005). 


	MY Access! instructional units provide step-by-step guides for teaching specific MY Access! prompts, from prewriting to the editing process. 

In MY Access!, teachers have the flexibility to target their instruction by focusing scores and feedback to a specific domain.


	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will provide immediate diagnostic feedback to guide students through the writing process. 
	Marzano (2000) and Strong et al. (1995) have proven the importance of immediate diagnostic feedback, explaining what the student did and did not do well and modeling of the skills they need to be successful.


	When students submit their writing in MY Access!, they can immediately see their progress displayed as a holistic score and as traits scores in focus and meaning; content and development; organization; language use, voice, and style; and mechanics and conventions for IntelliMetric prompts. 
Students can view their electronic portfolio to see their scores and feedback compiled.

MY Tutor provides students with immediate scaffolded, diagnostic feedback. Students receive individualized revision goals based on criteria specified in the rubric, across the five traits of writing. Examples of goal setting are provided in the feedback, and teachers can set the level of feedback as well as traits that will be displayed. 

MY Editor, a multilingual grammar engine, provides detailed descriptions and targeted feedback by analyzing text and detecting errors in grammar, mechanics, style, and usage. 




	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will use data to inform instruction. 


	McLeod (2005) and Schmoker (1999) agree that by connecting immediate improvement with consistent planning about classroom instruction and student learning outcomes, student achievement can be improved.


	Extensive reporting capabilities in MY Access! help teachers and administrators compile data and effectively make decisions about instruction.

Vantage Professional Development focuses on teachers’ ability to extract and analyze data to make decisions regarding their instruction. Using scoring rubrics, portfolio/report data, and their own student writing as guiding factors, teachers will develop skills in evaluating student writing and develop strategies for differentiation instruction. 



	
	Goldstein and Carr have demonstrated that students who reported saving, or whose teachers saved, their writing in folders or portfolios had higher average scores than students whose work is not saved (1996). 


	All student writing will be stored in the MY Access! electronic portfolios for the purposes of assessing writing achievement over time and promoting articulation between grade-level teachers. This provides students with the ability to collect and view a list of completed assignments, scores, cumulative data, and feedback (e.g., Summary Report, MY Tutor Feedback Report, MY Editor Report, Teacher Comments, and the Revision Plan) for each assignment.




	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will incorporate writing across the curriculum into their instruction.
	When content-area teachers incorporate writing in all areas of the curriculum, students benefit in three ways: (1) they have a resource for better understanding content; (2) they practice a technique that aids retention; and (3) they begin to write better (Walker, 1988; Kurfiss, 1985). 
	The MY Access! prompt catalog contains over 1,100 prompts that apply to all subject areas. 
Vantage Professional Development is open to all content-area teachers to help them understand how writing can be a vital component of any classroom.




Professional Development Strategies

	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will participate in active learning to become more effective in teaching writing. 


	Donald Graves states, “The art of teaching is the art of continuing to learn. Teachers are the most important learners in the classroom” (1994).

Reitzug states that teachers more effectively use techniques learned in staff development if they are able first to model and experiment with these techniques in an informal setting (2002). 


	Vantage Professional Development emphasizes authentic job-embedded activities, including demonstration, observation, mentoring, and coaching. 

Vantage trainers work directly with teachers and students in the classroom in real time as they assist in the effective integration of research-based writing instruction into operational usage techniques, which are available in the program. This learn by doing approach will include instruction, demonstration, observation, feedback, and reflection to provide targeted intervention strategies that will further develop the skills necessary to improve student performance. 



	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will participate in professional development that reflects a model for success.

	Important elements of teacher professional development include knowledge, modeling, practice, observation, feedback, and coaching (Joyce & Showers, 1988).  

Reeves states that professional development should be flexible and adapt to the needs of the participants (2002). 

	Vantage Professional Development supports effective school- and district-wide implementation of MY Access! by scaffolding teachers’ learning and deepening their knowledge of writing practice. 

On-site and virtual group instructions, as well as individual mentoring and coaching, are offered to match specific needs and learning styles of every individual. Whole group workshops allow for teacher collaboration to expand and reflect on their repertoire of instructional writing strategies. 

Teachers and administrators observe, create, and share new lesson plans and ideas. Individualized mentoring and coaching programs assist teachers in the effective integration of MY Access! into the writing curriculum.  



	Strategy
	Supportive research
	MY Access! feature or functionality

	Teachers will use differentiated instruction to address all students’ needs.
	Differentiated instruction allows all students to access the same classroom curriculum by providing entry points, learning tasks, and outcomes that are tailored to students’ needs (Hall, Strongman, & Meyer, 2003).

	MY Tutor’s immediate diagnostic feedback is scaffolded and available in three levels so teachers can set the parameters for each assignment at the submission level.

With a wide variety of filtering capabilities, MY Access! reports allow administrators to extract data on student performance by group, prompt, demographics, etc., to target instruction for individuals or groups.

iSEEK resources are available to help teachers provide remediation or enrichment activities.



For examples of case studies that illustrate students success using MY Access!, see the MY Access! Efficacy Report.
5. Program Evaluation, Management and Sustainability 
The following are examples that help evaluate the use of Vantage Learning Professional Development and data management to sustain a long term, successful implementation of MY Access!
	Measure of Evaluation, Implementation or Sustainability

	Supportive Research

	MY Access! Feature, Functionality or Vantage Learning Program


	Evaluate how effectively Professional development integrates and sustains a long term effective writing program.


	Researchers, such as Harwell, state that for continuous improvement, effective professional development needs to sustain focus over time (2003) 

Professional development must provide teachers with sufficient time and follow-up support to master new content and strategies and successfully integrate them into practice (US DOE 1995). 


	For successful writing instruction and student performance, the strategies from the trainings must be reinforced and re-taught. They are established during the years of implementation and repeated through professional development when necessary. Ongoing success requires several years of continuous use and monitoring of MY Access!.  

Each coaching and mentoring session is tailored to a teacher’s unique needs and learning style and will focus on a specific subject/and/or instructional strategy delivering a customized learning experience. Typical lessons utilize the writing process, focusing on using cognitive organizers, rubrics, Writers’ models, revision and editing strategies, and data analysis to inform instruction. 




	Evaluate the effectiveness of cooperative relationships to further enhance student development.
	Rayman contends that teachers should "forge cooperative relationships with faculty, advising professionals, student affairs professionals, administrators, parents, and student groups to take advantage of the multiplier effect that such collaborative relationships can have in furthering our goal of enhanced student development" (1999, p. 179). 
	For each year of implementation, a dedicated implementation specialist will provide on and off site services which include the following: 
Help to establish the core school/district MY Access! goals and objectives.

Assist in the establishment of a pre/post writing assessment and benchmarking plan 

Regularly review and report the district/schools’ program usage to key district/school contact(s)
Engage in ongoing, regularly scheduled discussions with key persons at each district/school involved in the program to ensure program integration




	Use data to track student and teacher performance for curriculum improvement.
	Reeves shows we can find teacher and students’ strengths and discover challenges when we assess data. (Reeves, 2002) 
Frye illustrates that the assessment cycle of continuous, monitoring and implementing and revising of instruction based on assessment data is the most effective way to improve student achievement. (2003)


	MY Access! has extensive features for quickly reporting instructionally valuable feedback about usage, demographics and scores to students and teachers, and administrators. Dynamic, aggregate reports can be grouped at the, district, school, teacher, group, and student levels. This data-driven information provides opportunities for monitoring and modifying instruction and for providing differentiated instruction. With a wide variety of filtering capabilities; MY Access! reports allow administrators to extract data on student performance by group, prompt, demographics, etc. Users have the ability to export and share reports in several formats. 
Performance Summary Report—shows the average performance, by domain or holistic, filtered by group, school, students, classes, or district, by time period, etc.

Frequency Distribution Report—shows the breakdown by percentage of student performance for holistic and/or domain/trait scores on one or more writing assignment or assessment. 

Early Intervention Report—identifies groups of students based on their performance on selected assignments. 

Error Analysis Report—determines number of errors and identifies areas of improvement; which gives teachers the opportunity to inform instruction based on dynamic student data.

History Report and Student History Report—enables administrators and teachers to view the performance of one or more students, classes, or schools over a period of time. 

User Frequency Report—provides information about how many students are writing to each prompt, as well as the performance of the students as a group for each prompt.

District Usage Report—provides descriptive data on overall student usage and achievement by school

Teacher Usage Report—provides descriptive data on overall student usage and achievement by teacher.
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APPENDIX A: Additional Examples of Grant Proposal Text 
Example about the MY Access! Writing Program

This project proposes a deep, comprehensive and diagnostic approach with this technology. The web-based program will be used for direct instruction, assessment of writing and data management. Its tools include standard and assistive word processing, online publishing, and safe, filtered messaging and internet searching. The program will provide appropriate and equitable learning for all students. And, MY Access! resources will be used to teach and assess each stage of the writing process. 

MY Access! includes a clear, research-based model of what constitutes strong writing skills at multiple developmental levels. In MY Access! students utilize a variety of tools in the process of writing to prompts in five different writing genres. It empowers educators to address all four challenges outlined by the National Commission on Writing (time, assessment, technology and professional development) and is aligned with all eleven of the effective strategies highlighted in Writing Next: Effective strategies to Improve Writing of Adolescents in Middle and High School. See the chart below a comparison.
	Writing Next Strategy
	MY Access! Feature or Functionality

	Teach students strategies for planning, revising, and editing their compositions.
	All levels of students use the writing process to plan with offline using graphic organizers. They can revise and edit by using MY Tutor and MY Editor, which provide specific and descriptive feedback and use receive continuous and instant scoring assessment based on genre-specific rubrics.


	Teach summarization, which involves explicitly and systematically teaching students how to summarize texts.
	Summarization can be taught through the use of literary and informational/text-based feedback as well as a variety of summary-based prompts.


	Teach collaborative writing, which uses instructional arrangements in which adolescents work together to plan, draft, revise, and edit their compositions.
	A critical part of the writing process is managed through teacher/student online messaging/comments. And peer review worksheets guide students through review and revision.


	Teach specific product goals, which assign students specific, reachable goals for the writing they are to complete.
	All levels of students set goals, select and apply strategies, and reflect on their writing using established revision plans for each draft.


	Utilize word processing, which uses computers and word processors as instructional supports for writing assignments.

	Word processing of all student text can be inputted and saved in the program 24 hours/day, 7 days/week.


	Teach sentence combining, which involves teaching students to construct more complex, sophisticated sentences.

	Sentence combining is made simple by using MY Tutor feedback and word banks for sentence analysis and revision.

	Teach prewriting, which engages students in activities designed to help them generate or organize ideas for their composition.

	Students can plan their writing using a variety printable, offline and savable, online graphic organizers. 

	Teach inquiry activities, which engage students in analyzing immediate, concrete data to help them develop ideas and content for a particular writing task.

	Cumulative writing portfolios are used by teachers and students for tracking student progress analysis of writing skills, reflection and for developing continuous learning targets.

	Teach a process writing approach, which interweaves a number of writing instructional activities in a workshop environment that stresses extended writing opportunities, writing for authentic audiences, personalized instruction, and cycles of writing.

	Teachers can utilize comprehensive prompt- based instructional units to illustrate effective teaching at all steps in the writing process.

	Teach the study of models, which provides students with opportunities to read, analyze, and emulate models of good writing.

	The study of writers’ models is available by using exemplars available for all IntelliMetric prompts.

	Teach writing for content learning, which uses writing as a tool for learning content material.
	All levels of students in all disciplines have access to hundreds of prompts in all genres, receiving consistent and descriptive feedback throughout the writing process.



Example about Professional Development
Vantage Implementation Services will:
· provide administrators at the district/schools instruction that will assist them in understanding the MY Access! reporting features and data retrieval. 
· deliver leadership and orientation training to administrators and key leadership.

· help to establish the core school/district MY Access! goals and objectives.

· review technical requirements for MY Access! and assist in problem-solving technical issues.
· review the specifics and schedule the professional development training.

· assist in the establishment of a pre/post writing assessment and benchmarking plan.
· assist teachers with problem-solving and MY Access! integration and classroom application through on-line and off-line communication and regularly scheduled phone conferences. 

· regularly review and report the district/schools’ program usage to key district/school contact(s)

· sign up administrators for weekly usage data reports at the district level.
· engage in ongoing, regularly scheduled discussions with key persons at each district/school involved in the program to ensure program integration.
· complete initial student and teacher uploads and assist school with ongoing support with our Account Management System (AMS).
As further demonstration of our understanding of the challenges and constraints on teacher participation in professional development activities in, we will also provide a series of both asynchronous and synchronous (webinars) professional development opportunities that will support and supplement both workshops and coaching and mentoring experiences. 

Example about IntelliMetric
When they submit their writing, within seconds, students will receive scores on a 4 or 6 point scale, based on genre-specific rubrics. Studies of scoring accuracy have shown that IntelliMetric: 

· agrees with expert scoring, often exceeding the performance of expert scorers. 
· accurately scores open-ended responses across a variety of grade levels, subject areas and contexts. 
· shows a strong relationship with other measures of the same writing construct. 
· shows stable results across samples. 
In addition to the research initiatives led by Vantage Learning to ensure that the IntelliMetric models are of highest quality for use in MY Access! and for other programs, independent research has been conducted. A research study published in the Journal of Technology, Learning, and Assessment that was led by Larry Rudner of the Graduate Management Admission Council confirms the accuracy of the IntelliMetric engine (Rudner, Garcia & Welch 2005). Using essays drawn from over 100 different prompts, results indicated that IntelliMetric agreed within one point on a six-point scale with human raters on average over 97% of the time. This agreement rate was found to be slightly higher than the agreement rate between two human raters. As a result, the researchers concluded that IntelliMetric replicates the scores provided by human raters, providing superior agreement rates. 
Examples of Educational Goals

1. Increase the percentage of 10th grade students reaching “mastery/advanced proficiency” level on the state writing assessment by 10 % points each year over three years. 

1a (2) to be achieved by 6/30/10: Target students who participate in the EETT C program for one year (Year one 5th graders and Year Two incoming 4th graders) will increase grade-level proficiency with Persuasive Writing by an average of 22 percentage points as specified in the standards-aligned Program for Students.
Yr 1 Benchmark for 5th graders: From 2008 baseline of 18% to 40% by June 30, 2009. 

Yr 2 Benchmark for incoming 4th graders: From 2009 baseline of 18% to 40% by June 30, 2010

Examples of Goals from Reeves’ The Leader’s Guide to Standards (2002)

· 100% of students with an IEP will achieve 90% or more of the IEP goals for the current school year.

· 100% of students identified with reading comprehensions one or more grade level below their current grade will receive reading intervention assistance. 
· 100% of students will receive writing assessments with appropriate adaptation and accommodation where required, every month. 

· 100% of teachers will participate in collaborative scoring conference at least nine times during the year. 

· 100% of students will achieve a score of proficient or higher on a non-fiction writing assessment, given multiple opportunities for success and appropriate adaptation and accommodation where required.
Example of a Technology Plan

The specific technology plan content requirements for formula and competitive grant applications for Title II, Part D in No Child Left Behind (Sec. 2414) shall include each of the following:

(1) A description of how the applicant will use Federal funds under this subpart to improve the student academic achievement, including technology literacy, of all students attending schools served by the local educational agency and to improve the capacity of all teachers teaching in schools served by the local educational agency to integrate technology effectively into curricula and instruction.

(2) A description of the applicant's specific goals for using advanced technology to improve student academic achievement, aligned with challenging State academic content and student academic achievement standards.

(3) A description of the steps the applicant will take to ensure that all students and teachers in schools served by the local educational agency involved have increased access to educational technology, including how the agency would use funds under this subpart (such as combining the funds with funds from other sources), to help ensure that— 

(A) students in high-poverty and high-needs schools, or schools identified under section 1116, have access to technology; and

(B) teachers are prepared to integrate technology effectively into curricula and instruction. 

(4) A description of how the applicant will—

(A) identify and promote curricula and teaching strategies that integrate technology effectively into curricula and instruction, based on a review of relevant research, leading to improvements in student academic achievement, as measured by challenging State academic content and student academic achievement standards; and 

(B) provide ongoing, sustained professional development for teachers, principals, administrators, and school library media personnel serving the local educational agency, to further the effective use of technology in the classroom or library media center, including, if applicable, a list of the entities that will be partners with the local educational agency involved in providing the ongoing, sustained professional development. 

(5) A description of the type and costs of technologies to be acquired under this subpart, including services, software, and digital curricula, and including specific provisions for interoperability among components of such technologies. 

(6) A description of how the applicant will coordinate activities carried out with funds provided under this subpart with technology-related activities carried out with funds available from other Federal, State, and local sources. 

(7) A description of how the applicant will integrate technology (including software and other electronically delivered learning materials) into curricula and instruction, and a timeline for such integration. 

(8) A description of how the applicant will encourage the development and utilization of innovative strategies for the delivery of specialized or rigorous academic courses and curricula through the use of technology, including distance learning technologies, particularly for those areas that would not otherwise have access to such courses and curricula due to geographical isolation or insufficient resources. 

(9) A description of how the applicant will ensure the effective use of technology to promote parental involvement and increase communication with parents, including a description of how parents will be informed of the technology being applied in their child's education so that the parents are able to reinforce at home the instruction their child receives at school. 

(10) A description of how programs will be developed, where applicable, in collaboration with adult literacy service providers, to maximize the use of technology. 

(11) A description of the process and accountability measures that the applicant will use to evaluate the extent to which activities funded under this subpart are effective in integrating technology into curricula and instruction, increasing the ability of teachers to teach, and enabling students to meet challenging State academic content and student academic achievement standards. 

(12) A description of the supporting resources (such as services, software, other electronically delivered learning materials, and print resources) that will be acquired to ensure successful and effective uses of technology.

Example of an Evaluation Plan

(District Name) and (Name of external evaluator) will conduct the final evaluation of (Project Name.) The Project Manager will collect information, collect the campus data, and provide the progress reports throughout the project period to (Name of funding agency) as per the RFA requirements. The (Project Name) Executive Committee will use the information gathered during the planning, implementation, and evaluation processes to interpret, report findings, and recommend modifications for improving the project. 
Standardized and Benchmark writing assignments to measure student achievement. Teachers will use the (Name of assessment) and district benchmark tests to determine each student’s specific learning needs. MY Access! reports provide detailed information on student achievement that can be used to determine whether benchmarks are being met.

Student work samples. To evaluate increases in students’ writing proficiency developed in the program, teachers will collect student work samples.

Evaluation of professional development. Teachers will provide written feedback via surveys about training; identifying strengths, weaknesses, and possible modifications. These evaluations will be used to continually improve the project professional development plan.

End-of-project survey. Administrators will survey teachers and parents to provide opportunities for them to evaluate the effectiveness of the program on their children.

Comprehensive Final Report. The evaluator will assess the design, outcomes, and instructional impact of the program on project participants. The process and product evaluative data will be analyzed in the final report to answer the question: What difference has the project made in the education of its participants? (Evaluation of Long-Term Impact)

Appendix B: Selected Annotated Bibliography
Atwell, N. (1998) In the Middle, Second Edition. NH: Boyton/Cook.
Atwell describes the structure of her reading-writing workshop classroom. She shares the benefits of the workshop approach through her own classroom successes and the successes of her students. She offers suggestions for establishing rules and expectations, managing the paper load, and creating a workshop environment. The narrative voice of this book is helpful and engaging. The author uses examples and anecdotes from her experiences in implementing the readers’ and writers’ workshop model. One of the most influential and practical books on the teaching of writing

Calkins, L. (1994) The Art of Teaching Writing, New Edition. Portsmouth, NH: Heinemann. 

This text is a well-written, thorough work on the teaching of writing. Portions are applicable to the different levels of education through secondary school although much of it is geared to the lower grades. In addition to being an excellent source on written expression it is also a good resource for parents. The author motivates the reader to get involved with the reading process as well.

Calkins, L. and Harwayne, S. (1990) Living Between the Lines. Portsmouth, NH: Heinemann. 

Calkins and Harwayne present ways to restructure reading-writing workshops in the classroom. In a narrative format, the authors include insights, practical suggestions, references, and anecdotes for these workshops. Inspiring chapters on whole-unit studies in the example classrooms, set in New York City schools with its diverse students.

Cotton, K. (1988) Teaching Composition: Research on Effective Practices. Washington, Office of Educational Research and Improvement. 

Cotton’s research reiterates that the most effective means of teaching writing include: 

· Clarity of objectives

· Frequent monitoring of student learning

· Providing feedback and correctives while student work is in progress

· Staff development which is geared to skill building and key

Cotton, K. (1991) Teaching thinking skills. Northwest Regional Educational School Improvement Research Series.
Because thinking skills instruction requires large amounts of time in order to be effective, administrative support and school-wide commitment are necessary for a program’s success.

Daniels, H. (1998) Best Practice. Portsmouth, NH: Heinemann.
This book summarizes the emerging standards of teaching, offering practical descriptions of instructional excellence across the curriculum. It gives descriptions of outstanding teaching in six subject areas: reading, writing, mathematics, science, social studies, and the arts. Drawing on official standards documents from an array of leading professional groups, it comes to a consensus that students learn best in schools that are student centered, experimental, democratic, and collaborative, yet rigorously challenging.

Elbow, P. (1973) Writing Without Teachers NY: Oxford University Press.
The well-known advocate of innovative teaching methods, Peter Elbow, outlines a practical program for learning how to write. The core of Elbow's thinking is a challenge against traditional writing methods. Instead of editing and outlining material in the initial steps of the writing process, Elbow celebrates non-stop or free uncensored writing, without editorial checkpoints first, followed much later by the editorial process. This approach turns the focus towards encouraging ways of developing confidence and inspiration through free writing, multiple drafts, diaries, and notes.

Fletcher, R. (1992) What a Writer Needs. Portsmouth, NH: Heinemann.

Fletcher provides a wealth of specific, practical strategies for challenging and extending student writing. There are chapters on writing, mentors, details, use of time, voice, character, beginnings and endings, among others. See also, Craft Lessons.

Graves, D. (1994) A Fresh Look at Writing. Portsmouth, NH: Heinemann, 1994.

An icon in the field of teaching writing, Graves expands on examining portfolios, record keeping, methods for teaching conventions, spelling, and a rich range of genres, including fiction, poetry, and nonfiction.

Greenleaf C. (1992) Technological Indeterminacy: The Role of Classroom Writing Practices in Shaping Computer Use. National Center for the Study of Writing and Literacy Technical Report. 
This study examines the integration of computers into a remedial high school English class, concluding that the teacher's writing instruction had the greatest impact on student writing and the ways computers entered into writing.
Harwayne, S. (2000) Lifetime Guarantees. Portsmouth, NH: Heinemann.

Imagine a school where students don’t just learn to read and write—they choose to read and write, and do it with enthusiasm. Readers will discover how to provide students with real-world reasons to write and engage them in effective writing workshops. There are also suggestions on how the entire school culture can support literacy. Learn about the importance of non-negotiables in the teaching of reading, designing beautiful literacy settings, and providing safety nets for struggling students. Performing with distinction on standardized literacy tests, students are participants in a learning community characterized by academic rigor, a supportive social tone, stunning classrooms, and exemplary teaching.

Hillocks, G. (1995). Teaching writing as reflective practice. New York: Teachers College Press. 
Hillocks’ influential strategies for teaching writing include focused instruction with relevant, engaging activities and supervised instruction and conferencing.

Koch, R, & Schwartz-Petterson J. (1999). The Portfolio Guidebook: Implementing Quality in an Age of Standards. Norwood, MA: Christopher Gordon. 

The Portfolio Guidebook contains simple and effective plans for using school-wide portfolio assessment to gather data about student achievement in writing. This is the perfect tool for designing a local assessment for writing. Portfolio assessment has many advantages for the school as a whole, but also gives powerful insights and information for the classroom teacher as an individual. Clear rubrics for each grade level as well as example portfolios will make the process easier for faculty members.

Lane, Barry. (1993) After the End. Portsmouth, NH: Heinemann. 

Barry Lane gives teachers a new view of revising. Instead of picturing revision as simply a skill, he offers inventive and inspiring activities that motivate students to discover the possibilities in their writing. Most importantly, Barry Lane reminds teachers that revising is about being playful with language, not the tedious task of redoing.

Marzano, R. et al. (2001) Classroom Instruction that Works: Research-Based Strategies for Increasing Student Achievement. 

This book summarizes what the research says about nine broad strategies and gives the effect size and percentile gain determined by various researchers for specific strategies within each: 

1. Identifying Similarities and Differences 

2. Summarizing and Note Taking 

3. Reinforcing Effort and Providing Recognition 

4. Homework and Practice 

5. Nonlinguistic Representations 

6. Cooperative Learning 

7. Setting Objectives and Providing Feedback 

8. Generating and Testing Hypotheses 

9. Cue, Questions, and Advance Organizers

Ray, K.W. (2004.) About the Authors: Writing Workshop with Our Youngest Writers. Portsmouth, NH: Heinemann. 

Based on an understanding of the ways in which young children learn, this book shows teachers how to launch a dynamic writing environment by inviting children to do what they do naturally—make stuff. Ray explains step by step how to set up and maintain a primary writing workshop, detailing eleven units of study that cover idea generation, text structures, different genres, and illustrations that work with text.

Reeves, D. (2002) Accountability in Action: A Blueprint for Learning Organizations Advanced Learning System. 

There needs to be an alignment of the standards, curriculum, objectives, assessments, and available resources for a school to function at the highest possible level.
Reeves describes the STAR Model for success which includes:
1. Ongoing and focused professional development
2. Modeling of effective teaching and assessment practices
3. Ongoing professional collaboration
4. Effective communication between school staff, parents, and students
5. Visible tracking of student progress on a frequent and regular basis
Rief, L. (1992) Seeking Diversity. Portsmouth, NH: Heinemann. 

Anyone teaching reading and writing in the middle grades will use this book extensively. Rief has taken the philosophies of teachers/writers such as Nancy Atwell, Donald Graves, and others and tailored them to her own classroom. The extensive use of student writing samples and teacher-friendly appendices help to make this an extremely useful aid for the classroom teacher.

National Council of Teachers of English, (1996) Standards in Practice. Urbana, IL.
This four-book series presents a number of ways to increase student involvement in the language arts classroom. Each book presents a rich classroom portrait of the National Council of Teachers of English/International Reading Association language arts standards at work in student-centered, real-world experiences and activities.

Herrington, A. Hodgson, K. and Moran C. (2009) Teaching the New Writing : Technology, Change, and Assessment in the 21st-Century Classroom New York: Teachers College Press. How has the teaching of writing changed in the 21st century? In this innovative guide, teachers share their stories, successful practices, and vivid examples of their students' creative and expository writing from online and multimedia projects such as blogs, wikis, podcasts, electronic poetry, and more. 
The National Commission on Writing. (2003) The Neglected ‘R: The Need for a Writing Revolution.

Students must struggle with the details, wrestle with the facts, and rework raw information and dimly understood concepts into language they can communicate to someone else. In short, they must write. The Neglected ‘R argues that writing has been shortchanged in the school reform movement launched 20 years ago with A Nation at Risk. The document contains concrete suggestions for schools seeking change.

The National Writing Project. (2003) Because Writing Matters. 

Writing is the single most important skill for students' academic and professional success. Yet in the last twenty years, it has received little attention in our nation's schools, and national assessments show that just one in four American students is able to write proficiently. This book affirms that writing must be a central focus in all classrooms if schools are to improve student performance, and gives suggestions for professional development approaches for improving writing.

Appendix C: Additional Research about Writing

Technology

Technology helps writing

A meta-analyses on writing with word processors across the curriculum found that students using these electronic tools wrote significantly more, received earlier interventions by teachers, and wrote higher-quality work than students in comparison groups.

Goldberg, A., Russell, M., and Cook, A. (2003). The effect of computers on student writing: A metaanalysis of studies from 1992 to 2002. Journal of Technology, Learning, and Assessment, vol. 2, no. 1. Available from http://www.jtla.org.

Technology as an important tool for low-achieving writers
According to Writing Next, “The use of word-processing equipment can be particularly helpful for low-achieving writers,” with an effect size of 0.70 for low-achieving writers compared to 0.51 for students in general. 
Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve writing in middle and high schools—A report to the Carnegie Corporation of New York. Washington, DC: Alliance for Excellent Education. Retrieved July 27, 2007, from http://www.all4ed.org/publications/WritingNext/index.html
Technology helps students edit and revise
Identifying advantages of word processing, the Writing Next authors stated, “Typing text on the computer with word-processing software produces a neat and legible script. It allows the writer to add, delete, and move text easily.” 
Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve writing in middle and high schools—A report to the Carnegie Corporation of New York. Washington, DC: Alliance for Excellent Education. Retrieved July 27, 2007, from http://www.all4ed.org/publications/WritingNext/index.html
The ability to revise quickly using word processing programs, combined with spell-checking features, has been found to improve all students' writing (Kamil & Lane, 1998) 
Kamil, M.L., & Lane, D.M. (1998). "Researching the relation between technology and literacy: An agenda for the 21st century." In D. Reinking, M.C. McKenna, L.D. Labbo & R.D. Kieffer (Eds.), Handbook of Literacy and Technology: Transformations in a Post-typographic World, Mahwah, NJ: Erlbaum. p. 323-341.
Technology encourages writers

Creating technology environments that heighten students’ motivation to become independent readers and writers can increase their sense of competency. 

Kamil, M. L., Intrator, S. M., & Kim, H. S. (2000). The effects of other technologies on literacy and literacy learning. In M. L. Kamil, P. B. Mosenthal, P. D. Pearson, & R. Barr (Eds.), Handbook of reading research (Vol. 3, pp.771-788). Mahwah, NJ: Erlbaum.

Technology helps teachers teach writing more effectively
Kim and Kamil recommend that, “In addition to the potential motivational benefits of applying computers to writing, computerized instruction can assist adolescents by providing detailed writing prompts, structured guidance with prewriting and drafts, [and] strategies and activities for writing essays” (p. 363). 
Kamil, M.L., & Lane, D.M. (1998). "Researching the relation between technology and literacy: An agenda for the 21st century." In D. Reinking, M.C. McKenna, L.D. Labbo & R.D. Kieffer (Eds.), Handbook of Literacy and Technology: Transformations in a Post-typographic World, Mahwah, NJ: Erlbaum. p. 323-341.

Technology should be used to teach writing
The National Commission on Writing in America’s Schools and Colleges (2003) recommends that a major effort be launched to apply new and emerging technologies to the teaching, instruction and assessment of writing. 

The National Commission on Writing. (2003) The Neglected ‘R: The Need for a Writing Revolution.

Technology helps process writing

Baker and Kinzer argue that writing is iterative [continuous], so revising and editing [on the computer] are integrated rather than just a linear process like in pen and pencil.
Baker E. & Kinzer, C.K. (1998). Effects of technology on process writing: Are they all good? National Reading Conference Yearbook, 47, 428–440.

Writing Process

Peer review provides a way to consider a different view point
Students can select from among the comments to provide appropriate feedback to their peers. This helps students reflect on their writing, create solutions, and consider another person’s perspective.

Saddler, B. & Andrade, H. (2004).The writing rubric: Instructional rubrics can help students become self-regulated writers. Educational Leadership, 64. 48-52.

Peer review, publication, and audience awareness are important

Student motivation and achievement improve when the audience is expanded beyond teachers to include classmates, other students, parents, or community members.
Cotton, K. (1988). Teaching Composition: Research on Effective Practices. Topical 

Synthesis #2.
 Portland, OR: Northwest Regional Educational Laboratory, 1988c (ED 296 343). 
Prewriting is important

“Students who are encouraged to engage in an array of prewriting experiences evidence greater writing achievement” than those told to simply begin writing.
Cotton, K. (1988). Teaching Composition: Research on Effective Practices. Topical 

Synthesis #2.
 Portland, OR: Northwest Regional Educational Laboratory, 1988c (ED 296 343). 
Writing and Learning

Students should write often

Educators need to develop strategies to increase the amount of time and frequency that students spend composing and revising their thoughts.
The National Commission on Writing. (2003) The Neglected ‘R: The Need for a Writing Revolution.
Writing affects overall student achievement

If you want to make the greatest gains in… focus on writing.
Marzano, Robert J., Debra J. Peckering, and Jane E. Pollock. Classroom Instruction that Works:

Research-Based Strategies for Increasing Student Achievement. Association for Supervision & Curriculum Deve; 1 edition (January 1, 2001)
Writing improves scores in other subjects

Writing is Associated with improved Math Scores, improved Social Studies Scores, improved Science Scores

Reeves, Douglas B. (2003). Building on Success: Case Studies in Collaborative Success in Omaha. 

Writing helps develop Critical Thinking Skills

“Writing is how students connect the dots in their knowledge.”
The National Commission on Writing in America’s Schools and Colleges The Neglected “R”: The Need for a Writing Revolution. (2003)

Traits of a good learner or writer
What makes better learners?

· Identifying similarities and differences

· Summarizing and note taking

· Reinforcing effort and providing recognition

· Homework and practice

· Nonlinguistic representations

· Cooperative learning

· Setting objectives and providing feedback

· Generating and testing hypotheses

· Questions cues, and advance organizers

Marzano, Pickering and Pollock. (2001) Classroom Instruction That Works: Research Based Strategies for Increasing Student Achievement. Alexandria, Virginia. ASCD. 

Critical Thinking and Writing

The Writing Next authors stated, “Teaching adolescents strategies for planning, revising, and editing their compositions has shown a dramatic effect on the quality of students’ writing. Strategy instruction involves explicitly and systematically teaching steps necessary for planning, revising, and/or editing text. . . . The ultimate goal is to teach students to use these strategies independently.” 
Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve writing in middle and high schools—A report to the Carnegie Corporation of New York. Washington, DC: Alliance for Excellent Education. Retrieved July 27, 2007, from http://www.all4ed.org/publications/WritingNext/index.html
Writing is an Essential Life Skill

“Writing is essential to success in school and the workplace. Yet writing is a skill that cannot be learned on the spot; it is complex and challenging.” 
National Writing Project see http://www.nwp.org

Student Self-Assessment and Rubrics

Through the help of rubrics, students learn to assess their own work. They "read" their own writing, as Donald Graves has suggested. 
Graves, D. (1994) A Fresh Look at Writing. Portsmouth, NH: Heinemann.
Rubrics: Five and Six Trait

Any quality rubric, holistic or trait, will cover all of the essential features of performance--these are the features/traits that everyone agrees are important. The question is whether to leave the whole ball of wax (holistic scoring) or to group similar features together and slice the ball up into traits. The six trait, slices the ball of quality features into six slices (traits). The MY Access rubrics slices the qualities of writing into five traits (as does NWP). Keep the ball whole = holistic. Trait =slices the ball up into ways that assist teachers and students to visualize and discuss the traits and how they fit together. Holistic rubrics are well-suited for getting a quick snapshot of overall quality and are most common to large-scale assessments (state, etc). Trait break down performance into components and provide specific instruction or feedback to students about the strengths and weakness of the performance. Teachers can use the information to target instruction. However, trait rubrics are typically more time-consuming to learn and apply. 
Marzano, Robert J., Debra J. Peckering, and Jane E. Pollock. Classroom Instruction that Works:

Research-Based Strategies for Increasing Student Achievement. Association for Supervision & Curriculum Deve; 1 edition (January 1, 2001)

English Language Learning (ELL)

NCTE Strategies for teaching ELL include:
· Provide a nurturing environment for writing

· Introduce cooperative, collaborative writing activities which promote discussion and promote peer interaction to support learning

· Provide frequent meaningful opportunities for students to generate their own texts; Design writing assignments for a variety of audiences, purposes, and genres, 

· Scaffold the writing instruction;

· Provide models of well-organized papers for the class. Teachers should consider glossing sample papers with comments that point to the specific aspects of the paper that make it well written;

· Offer comments on the strength of the paper, in order to indicate areas where the student is meeting expectations;

· Teachers should consider beginning feedback with global comments (content and ideas, organization, thesis) and then move on to more local concerns (or mechanical errors) when student writers are more confident with the content of their draft;

· Give more than one suggestion for change -- so that students still maintain control of their writing;

· Do not assume that every learner understands how to cite sources or what plagiarism is. Students should be provided with strategies for avoiding plagiarism.

Goals of a Writer

The most worthwhile goals of a writer are: 
· to think


· to move another person

· to create something that will be remembered

· to develop a unique personal voice

· to develop and maintain a spirit of unrelenting curiosity

· to be wholly comfortable with the act/process of writing

Spandel, V. (2005) The 9 Rights of Every Writer, Allyn & Bacon.  
Overall improvement of writing
Ways to Improve Writing 

· Provide a language rich environment.

· Increase the frequency and amount of writing.

· Use writing across the curriculum in both instruction and assessment.

· Provide models.

· Use a sequenced, yet individually flexible writing process.

Danielson, L. (Spring 2000). The Improvement of Student Writing: What the Research Says Journal of School Improvement, NCA Commission on Accreditation and School Improvement

Make time for writing

Fletcher and Portalupi suggest 3-5 blocks of 50 minutes or more per week.  

Fletcher, R. and Portalupi, J. (2001) Writing Workshop the Essential Guide. Portsmouth, NH, Heinemann

Appendix D: Rubrics for Grant and Proposals

Just as a teacher uses a rubric to review the quality of student writing, so the funding agency will use a rubric to review the effectiveness of the proposal you are submitting. 

1. Example of the California Application Scoring Process
Applications will be reviewed and scored by external panels of peer reviewers selected by the CDE. The competitive score will be based on the Scoring Criteria rubric (see RFA Appendix F). A maximum of 100 points is possible and an application must score a minimum of 50 points to be considered for funding. 

All applications that receive a total of 50-100 rubric points during the grant review will be grouped in the following five deciles in each of the 11 CTAP regions: (1) 100-90, (2) 89-80, (3) 79-70 (4) 69-60 and (5) 59-50 and then ranked within the decile by the point scores received.

Each application will be read and scored independently by two peer reviewers trained on using the Scoring Criteria (see RFA Appendix F). Peer reviewers will score applications from regions other than their own.

 If the reviewers’ scores for each section are not in agreement, the scores will be averaged to yield the total score from the two readers. If the readers cannot come to agreement, the full application or appropriate section will be read and re-scored by a third reader, who will make the final score determination. 

The CDE reserves the right to make grant awards under this program without discussion with the applicants; therefore, proposals should represent the applicant’s best effort to ensure a quality proposal from both a technical and cost standpoint. Grants are not final until the award letter is executed. 
Note: To ensure reader confidentiality and fairness in scoring, the specific scores will not be shared with LEAs, although the final ranking of the grants will be shared and awarded LEAs will be entered on the CDE Web site.

Scoring Criteria Categories and Maximum Scores

	EETT Competitive Scoring Criteria Category
	Maximum Point Score

	Application Presentation and Format (will be reviewed by CDE staff)
	0

	1. Program for Students and related items on forms
	15

	2. Professional Development for Teachers and related items on forms
	15

	3. Expand Access to Technology and Provide Technology Support and related items on forms.
	15

	4. Communication and Collaboration Among Home, School and 
Community and related items on forms.
	15

	5. Evaluation and Program Management Plan and related items on forms
	20

	6. Follow-up Grant and Program Sustainability and related items on forms
	10

	7. Projected Budget and Budget Narratives described on form 5 and narrative 
	10

	 TOTAL Rubric Points
	100


2. Another example of how an agency would review the grant proposal (high school level): 
https://www.tuhsd.k12.az.us/insidetuhsd/educationfoundation/GrantReviewForm.pdf
3. For a full guide to the requirements for the EETT grants including the rubric, see:
http://www.sde.idaho.gov/site/tech_services/grants_contracts_docs/IID_App_0809.pdf
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